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ABSTRACT
The international mindedness concept has received considerable attention from stakeholders thanks to
a growingly global interconnectedness and interdependence. International mindedness refers to having
an understanding and respect of one’s own and other's culture, identity, and ways of life. Education is
expected to play a significant role in nurturing unity among students by developing an understanding
and respect towards other cultures and identities. Thus, the international mindedness education has
become crucial in promoting harmony and world peace by removing ethnic, religious and socio class
barriers as schools around the world become more diverse. Despite the natural state of plurality and
diversity among the communities in Malaysia, there is a major challenge for the government to develop
a harmonious nation that is parallel to the Malaysian identity and values – even though the government
puts paramount attention on fostering national unity through education. The government has gone the
extra mile to explore the International Baccalaureate Middle Years Program as an alternative learning
model to nurture 21st-century skills, values, and unity among students. As a result, the program has
succeeded in developing internationally-minded students through the International Baccalaureate (IB)
Learning Profile. This study will impact how integrated values and unity among students can be
promoted to achieve harmony and world peace using a holistic model of teaching and learning that is
congruent and aligned with curriculum, assessment, and teachers’ belief and practice.
Key Words: International Mindedness, IB Learner Profile, Middle Years Program International
Baccalaureate

1. INTRODUCTION
Globalisation has resulted in more interconnectedness, interdependence, and multiculturalism among the
countries across the globe, than ever before. It is also associated with rapid changes and growing
complexity in politics, economy, and culture. Inevitably, the impact has created a pressure to transform
the worldview on education - one that can help achieve a sustainable future by developing
internationally-minded students (Harrison, 2014; Hill, 2002) as schools around the world grow more
diverse (Sánchez-Martí & Ramírez-Iñiguez, 2012). The United Nations in its Agenda of Sustainable
Development Goals (SDG) put great importance on the role of education to develop global citizenship
(which is often used interchangeably with international mindedness) among students to achieve a
sustainable future (Hicks, 2003; Singh & Qi, 2013). On that note, international mindedness means
understanding and respecting one own and other people’s cultures, identities, and ways of life (Hill,
2007; Merryfield, Lo, & Kasai, 2008). Students in an ethnically pluralist society, one like Malaysia, must
learn to function as a solid unit in society to maintain sustainability and stability. Thus, international
mindedness education is crucial in promoting harmony and world peace by removing ethnic, religious,
and socio class barriers (Walker, 2011).
Malaysia is a multi-ethnic, multi-religious, and multilingual country as a result of British colonisation
with Malay, Chinese, and Indian making up the major ethnic group while the minority ethnic groups e.g.
indigenous people and others, commonly originate from Sabah and Sarawak. The plural and diverse
communities in Malaysia have indeed posed a major challenge for the government in developing a
harmonious nation based on Malaysian identity and values (Abdul Talib et al., 2015; Hazri & Santhiram,
2012). As a result, the government has placed national unity as one of the key concerns in the national
education policy. The National Philosophy of Education formulated in 1988 aims to produce not only a
holistic human capital that is intellectually, spiritually, emotionally and physically balanced and harmonic,
but also one that is able to contribute to the harmonious society and nation as read:
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“Education in Malaysia is an on-going effort towards further developing the potential of individuals
in a holistic and integrated manner, so as to produce individuals who are intellectually, spiritually,
emotionally and physically balanced and harmonious, based on a firm belief in and devotion to
God. Such an effort is designed to produce Malaysian citizens who are knowledgeable and
competent, who possess high moral standards, and who are responsible and capable of achieving
a high level of personal well-being as well as being able to contribute to the harmony and
betterment of the family, the society and the nation at large.”
(Source: Education Act 1996)
However, studies show that teachers are struggling to integrate values and foster national unity
through the curriculum. The incongruence between the curriculum, classroom instruction, and
assessment has become an obstacle in integrating values and unity across the education system
(Saharia, 2015). This is due to the fact that teachers are less competence in mastering the pedagogical
techniques that are needed to integrate values and unity in classroom activities (Ab. Halim & Jaafary,
2005; Habsah et al., 2007; Wan Hasmah, 2002). Not to mention, the failure to translate the core values
embedded in the National Education Philosophy into teaching and learning due to low level of
understanding and appreciation of the National Education Philosophy (Sapie et al., 2017). Additionally,
teachers felt that the instructional time should primarily focus on academic achievement as the intangible
outcome of education such as unity and integrated values are not assessed in national examinations
(Anita, Mohd Isa, & Mohd Mahzan, 2014). The strive to nurture unity has pushed the Ministry of
Education to explore an alternative pedagogical approach, namely the International Baccalaureate
Middle Years Program to foster a national unity through education in 2015 which complements the
Malaysia Education Blueprint 2013-2025 aspiration (Ministry of Education, 2013) as read:
“……students to have leadership skills, but strong universal values such as integrity, compassion,
justice, and altruism, to guide them in making ethical decisions. At the same time, it is important to
balance the development of global citizenship with a strong national identity”
(Ministry of Education, 2013, p.34)
2. INTERNATIONAL BACCALAUREATE MIDDLE YEARS PROGRAM
Ministry of Education introduced the International Baccalaureate Middle Years Program (IB MYP) to
enculturate critical thinking skills, and nurture values and unity among students. The program is
implemented in ten selected secondary schools consisting of various levels of academic achievements,
geographical location, and school type, known as International Baccalaureate World School (IBWS)
Ministry of Education (Ministry of Education, 2013). The implementation of IB MYP requires each IBWS
across the globe to adhere to the Program Standards and Practice and the IB MYP Learning Model to
ensure the program’s sustainability. The Program Standards and Practices consist of three sections and
seven standards. Section A emphasises the school's vision, mission, and policies, which are in line with
the IB Philosophy. Section B consists of Standard B1 and B2 stresses the crucial role of management and
school leadership to provide resources and support to ensure the effectiveness of this program. The third
section, Section C comprises of four standards, Standard C 1, C2, C3, and C4,with a focus on teaching and
learning such as soft skills, unit plan, IB toolkits and assessment (International Baccalaureate
Organisation, 2014b). The IB MYP Learning Model as shown in Figure 1 consists of three rings that are
interconnected with each other to nurture international mindedness as outlined in the IB Mission
Statement:
“The IB aims to develop inquiring, knowledgeable and caring young people who help to create a
better and more peaceful world through intercultural understanding and respect.
To this end the organization works with schools, governments and international organizations to
develop challenging programs of international education and rigorous assessment.
These programs encourage students across the world to become active, compassionate and
lifelong learners who understand that other people, with their differences, can also be right”
(International Baccalaureatte Organisation, 2014a, vi.)
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Figure 1: The IB MYP Learning Model
Source: International Baccalaureate Organisation (2014a)
The primary aim of this program is to inculcate IB Learner Profile and develop international
mindedness among students by providing meaningful experience to them (International Baccalaureate
Organisation, 2014). The Program Standards and Practice the IB MYP Learning Model represent the
holistic approach of teaching and learning in the IB MYP that would develop internationally-minded
individuals (International Baccalaureate Organisation, 2015). The fundamental concept of this program
emphasis on “holistic learning, intercultural awareness, and communication” (International Baccalaureate
Organisation, 2014a, p. 4) provide balance in students’ learning experience and inculcate IB Learner
Profile (International Baccalaureate Organisation, 2008, 2014a). Moreover, global context as one of the
key concepts in the IB MYP Model provides an opportunity for students to experience their
responsibilities as active global citizens through interdisciplinary themes applied in classroom activities.
The eight subject groups as shown in Figure 1 emphasises on “the understanding of concepts, the
mastery of skills and the development of attitudes that can lead to considered and appropriate action”
(Hayden & Thompson, 2011, p. 15).
As discussed earlier, teachers are feeling vague about how to inculcate unity and values within
classroom instruction due to lack of teaching competency, low level of understanding and belief, lack of
support and resources, and misalignment between curriculum, pedagogical process, and assessment.
Research on inculcation of international mindedness in IBWS provides evidence that international
mindedness can be nurtured among students when curriculum, classroom instruction, assessment and
teachers’ belief and understanding on international mindedness are aligned and congruent with each
other (Cause, 2009; Hacking et al., 2017; Lai, Shum, & Zhang, 2014). Moreover, teaching students to
understand unity and values means more than just delivering curriculum, implying the latest pedagogical
technique and planning assessment but teachers need to provide the opportunity for students to “explore
the grounds upon which people hold them, their meaning for the people involved, and how they are
similar to, and different from, comparable beliefs in our own cultures” (Hreha, 2012, p. 4) which is
believed to most likely be achievable through IB MYP as this program provides meaningful learning
(Singh & Qi, 2013). Thus, the interwoven between the elements in the three rings of the IB MYP Model
and standards in the Program Standard and Practice as well as the adherence to the IB MYP Model and
the Program Standard and Practice would help in nurturing international mindedness among IBWS
students. As a result, national unity among students can be fostered as they can comprehend and
tolerate other cultures and beliefs (Hacking et al., 2017; Sriprakash, Singh, & Jing, 2014).
3. FOSTERING INTERNATIONAL MINDEDNESS THROUGH THE 10 ATTRIBUTES OF IB LEARNER
PROFILE
The inevitable challenge of globalisation has established a demand to shift a pedagogy that incorporates
critical thinking, 21st-century skills, and prepares students to be internationally-minded (Harrison, 2014).
According to Gigliotti-Labay (2010), students need to learn to understand, appreciate and tolerate other
cultures and ways of life before they are able to face 21st-century challenges and global issues. This is
because the rapid changes across the globe such as political uncertainties and economic crises could
create conflict among individuals and eventually, shift the way they think and perceive. Thus, developing
local and global conciousness or internationally-minded individuals is crucial to instill unity and create
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world peace (Singh & Qi, 2013). International mindedness refers to individuals that have the ability to
think from different perspectives and acquire the attributes of IB Learner Profile such as being openminded, empathetic, and reflective. In other words, an internationally minded individual would have a
better understanding, appreciation and respect for other cultures and opinions (Sriprakash et al., 2014).
The IB Learner Profile provides an important indication of the characteristics that internationallyminded individuals are likely to acquire (Bullock, 2011). According to Singh & Qi (2013), the 10 IB
Learner Profile attributes, namely, (1) inquirers, (2) knowledgeable, (3) thinkers, (4) communicators, (5)
principled, (6) open-minded, (7) caring, (8) risk-takers, (9) balanced and (10) reflective, focus on
students’ outcomes and translate the IB Mission Statement into a set of attributes that express the values
and goals of IB (Sriprakash et al., 2014). The IB Learner Profile is also associated with the three key
concepts of international mindedness, namely (1) global engagement, (2) multilingualism and (3)
intercultural understanding. Knowledge is one of the IB Learner Profile that is associated with global
engagement as it encourages students to explore local and global issues. Multilingualism, on the other
hand, encourages students to be communicators. Students who acquire communicator attributes would
likely master more than one language and develop an understanding of other cultures. Finally, students
with open-mindedness are more likely to develop an intercultural understanding of other cultures and
accept diversity. Other attributes, namely, inquirers, knowledgeable, principled, caring, risk-takers,
balanced, and reflective served as supportive attributes to instill international mindedness in students
(Singh & Qi, 2013).
4. CONCLUSION
With the increasing global interconnectedness and interdependence, the international-mindedness
concept has received considerable attention from stakeholders e.g. teachers. Teaching in a global era
requires a shift in pedagogy that incorporates critical thinking and stressess on international mindedness.
Teaching students to understand unity and values is beyond reforming the curriculum, like implementing
the latest classroom activities and planning assessments. Instead, teachers need to provide
opportunities for students to experience meaningful learning in order to develop an understanding and
appreciation of other cultures and ways of life. Moreover, the congruence between curriculum, teaching
and learning, assessment, and teachers’ understanding and belief on unity and values play a significant
role in inculcating internationally-minded students that would contribute to a harmonious society, nation
and world.
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